ABSTRACT
INTRODUCTION
Humanism in education has attracted a lot of attention since the 1970s. Humanism is a general term in psychology which is highly concerned with the 'self.' It gives high importance to the inner world of humans and considers the thoughts, feelings, and emotions of individuals as the foreground of other human achievements (Wang, 2005) . In simple terms, it gives priority to affective factors of language learners. As Underhill (1989) Stevick (1990) These emphases include both the development of certain qualities and contribution for achieving human potential in language learning (Kemp, 1994) .
Emphases of Humanism
Humanistic principles, in general, and its emphases, in particular, make highly valuable contributions to foreign language teaching and learning.
Contributions of humanism to foreign language teaching
Humanistic approaches to language teaching are those Teaching is subordinated to learning.
Mishra (2000) stresses that the focus of humanism is away from teaching and towards learning; that the goal of education is facilitating learning, and facilitation occurs only through interpersonal relationship with the learner which requires the teacher to, get rid of feelings of superiority and omniscience. A number of language teaching methods which are based on humanism have emphasized the role of appropriate relationships between the teacher and language learners as a determining factor in language learning. Moreover, the move from learning to teaching is something nowadays highly emphasized in language teaching.
Learners need an atmosphere in which they can express their 'selves'
The teacher needs to truly trust and accept the students as valuable individuals (Mishra, 2000) . In the field of language teaching, the teachers too are required to have trust in their learners so that they can transfer an acceptable degree of responsibility for learning to the learners. They are also expected to value the individuals and individualization of the language classroom.
The teacher is expected to understand that the learner needs an understanding of himself and the freedom to communicate this 'self' to others and that his responsibility is to provide the appropriate context for learning, not to give knowledge (Mishra, 2000) . Bozkurt and Ozden (2010) carried out a study regarding the relationship between empathetic classroom environment and the students'
success. The results indicated that it was the empathetic behavior of the teachers, rather than their academic competencies, which had influenced self-report students'
success.
Humanism requires that the language teacher think of 
There must be a balance between learners' freedom and constraints on them
Humanism requires the facilitator to have the skill for "finding the appropriate balance for each individual between self-directed autonomous power and otherdirected authoritative power" (Underhill, 1989 , p. 254).
Although individualization in language learning is stressed to a large extent, it does not mean that they must be left to do whatever they want. Thus, the teacher should be aware of the degree to which language learners should be free and the degree to which they have to accept the different constraints on them. 
Reflective teaching and learning is emphasized
Arnold (1998) 
Problems in Practice
Underhill (1989) mentions two areas of difficulty that we may face when trying to put humanistic values into practice in the classroom.
The first area the author mentions, concerns the difficulty of managing change in ourselves, especially at the level of our values and attitudes, and how we manifest them in our behavior in class. When we try to change, we may find that we are locked into patterns of teaching, and these patterns may be rooted quite deeply in our own training and in our experience of our own teachers and authority figures from the past (Underhill, 1989 
Conclusion
On the other hand, there is a danger in teachers' fully accepting and practicing the humanistic principles in language classrooms. Inspite of many good ideas and sound principles contained in the works of authors who have written about humanism, there are considerable dangers involved in wholeheartedly accepting and implementing in the classroom, a 'humanistic approach' (Atkinson, 1989) . Therefore affective factors ought not to be regarded as ends in themselves, and a humanistic approach should not be treated, even implicitly, as some sort of greater good over and above the more 'pedestrian' business of learning and teaching a foreign language.
Thus, teachers should know that although they are expected to humanize their classrooms, they must bear the fact that they should make choices about what principles of humanism are applicable to their teaching context, and how they should make such choices wisely.
